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“Education has a fundamental role in helping to lift people out of poverty and in 

protecting those at risk of poverty and disadvantage. There is a strong link 

between poor educational attainment, low skills and poor health and wellbeing.”

Welsh Government (2013) Tackling Poverty Action Plan
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Family Engagement

This resource has been produced to assist Early Years (EY) practitioners and leaders in 
making effective use of the Early Years Pupil Deprivation Grant (EYPDG).

It:

 draws upon evidence from research, inspection and professional practice in Wales  
 and other countries;

 includes case-studies of effective practice; and

 provides:

  Background information (drawn from key Welsh Government publications and  
  other sources).

  Guidance on how best to target the use of the EYPDG.

  Evidence-based interventions.

  Opportunities for joint work with Flying Start, Families First and Communities  
  First.

  References to resources and publications cited.
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SECTION 1: The Purpose of This Resource
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What is the Early Years Pupil Deprivation Grant?

Introduced by the Welsh Government in 2012, the Pupil Deprivation Grant (PDG) provides 

schools and educational settings with additional funding to support children aged 5 to 16 

entitled to free school meals (e-FSM) or who are Looked After (LAC).   The aim of this 

financial support is to tackle educational inequalities by helping schools to support children 

from socio-economically disadvantaged households to achieve their full educational 

potential. 

From April 2015, the PDG is being extended to children between the ages of 3 and 5 (£300 

per pupil) within early years settings where the Foundation Phase curriculum is being taught.  

This is likely to include children who attend nursery and reception classes in maintained 

schools, stand- alone maintained nurseries, private day nursery provision and voluntary and 

independent providers such as, play groups, Cylchoedd Meithrin and registered child 

minders.  

This funding stream should not be used to support underachievement more generally across 

settings but should be focused on improving the attainment of e-FSM children and LAC. 

Why is the EYPDG needed?

Since devolution began in 1999 reducing the attainment gap between children from 

socio- economically disadvantaged backgrounds and their more affluent peers has 

consistently remained one of the Welsh Government’s key priorities.1 A central rationale has 

been that raising the educational achievement of our most disadvantaged children provides 

them with the best chance of removing themselves and potentially their families and 

communities out of poverty.2

 

SECTION 2: The Early Years Pupil
    Deprivation Grant

01 02 03 04
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1 See for example National Assembly for Wales (NAfW) (2001) The Learning Country, A Paving Document. Cardiff: National Assembly for Wales; NAfW (2003) The 
Learning Country: Vision into Action. Cardiff: National Assembly for Wales. Welsh Government (2012) Improving Schools. Cardiff: Welsh Government.
2 Egan, D.  (2013) Poverty and Low Educational Achievement in Wales.  York: Joseph Rowntree Foundation.
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At the present time Wales has higher rates of child poverty than any other part of the 

UK: 1 in 3 children (200,000) are brought up in households where there is relative 

poverty; 1 in 7 (90,000) are living in homes with an income of less than £12,200 a 

year;3   approximately 20% of Welsh children are deemed as being from 

socio-economically disadvantaged homes, measured by entitlement to free school 

meals4 and in some areas of Wales this percentage is much 

higher.

Children living in poverty are more likely to begin school life already at a disadvantage with 

research indicating that:

 By the age of 5 they are often more than a year behind on vocabulary tests when  

 compared to more advantaged groups of children;5 

 They are more likely to exhibit behaviour problems and continue to do so;6 

 They achieve notably poorer test scores when measured at the ages of 3, 5 and 77;   

 and

 Living in poverty for prolonged periods of time has an increasing negative impact   

 upon cognitive development.8 

The attainment gap widens over time and by the age of 7 children from 

socio-economically deprived backgrounds are at least 10 percentile ranks lower than 

children growing up in more privileged home environments.9 

In Wales evidence shows that this gap continues to widen after the age of seven:

• At the age of seven the gap in attainment between e-FSM children and other children  

 measured by Foundation Phase Indicators is 16.3 % (2014); 

• At the age of eleven, the gap in attainment between e-FSM children and other 

 children measured by KS2 Core Subject Indicators performance has widened to 

 17.7 %;10 

3 Save the Children and Welsh Government (2014) Rewriting the Future, Cardiff: Welsh Government.
4 Welsh Government (2014) Guidance for using the Pupil Deprivation Grant What really works? April Cardiff: Welsh Government.
5 Dickerson, A. and Popli, G (2012) Persistent poverty and children’s cognitive development; evidence from the UK Millennium Cohort Study CLS Cohort Studies 
Working paper.
6 Washbrook, E.  (2010) A cross-cohort comparison of childhood behaviour problems. Summary of preliminary findings from a project for the Sutton Trust.
7 Dickerson, A. and Popli, G.  (2012) Persistent poverty and children’s cognitive development; evidence from the UK Millennium Cohort Study CLS Cohort Studies 
Working paper.
8 Ibid.
9 Ibid.
10 http://gov.wales/docs/statistics/2015/150128-academic-achievement-free-school-meals-2014-en.pdf
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• at the end of KS3 this gap has widened again, with the 2014 figures indicating a 

 difference of 24.3% between children living in poverty when compared to their peers;

• by the age of 16 the gap between e-FSM and other children who achieve 5 good   

 GCSE’s raises to  33.8 %;11 

• only 27.8 % of e-FSM pupils achieve at least five good GCSE’s, including Maths and  

 English or Welsh;12  

• non e-FSM children are twice as likely to achieve at least five GCSE’s (grade C or  

 above) than children from poorer backgrounds.13 

Against this backdrop the Welsh Government has set the following targets to narrow the gap 

in levels of attainment:14 

• at the end of the Foundation Phase (aged 7) in terms of attainment of expected 

 levels of Foundation Phase indicators; a reduction of the difference between  e-FSM  

 and other children from 18.3 in 2012 to 10% by 2017. 

• at the age of 15, the attainment of  e-FSM students measured by the number of   

 learners who accomplish Level 2 inclusive at Key Stage 4 ( 5 GCSE grades at Grade  

 C or above including English or Welsh and Mathematics or equivalent) to rise to 37  

 per cent by 2017 from  23.4 per cent in 2012.

The extent of this challenge is suggested by recent findings from the three year evaluation of 

the Foundation Phase which indicate that whilst e-FSM and non e-FSM pupils have 

improved their attainment in the early years, the gap in attainment is not currently 

diminishing and remains relatively static.15

11 http://gov.wales/docs/statistics/2015/150128-academic-achievement-free-school-meals-2014-en.pdf
12 https://assemblyinbrief.wordpress.com/2015/01/28/latest-statistics-on-academic-achievement-and-entitlement-to-free-school-meals
13 UK Social Mobility and Child Poverty Commission (2014) Cracking the Code: how schools can improve social mobility. Social Mobility & Child Poverty Commission.
14 Welsh Government (2013) Building resilient communities: Taking forward the tackling poverty action plan. Cardiff: Welsh Government.
15 Welsh Government (2015) Evaluation of the Foundation Phase. Cardiff: WISERD



How might settings best target EYPDG funding?
It is advisable for schools and other settings to employ solutions which are sustainable in the 

long term even if the grant is removed.16

Work undertaken by the Wales Centre for Equity in Education17  has summarised the large 

amount of research, inspection and practice-based evidence in this area to suggest that 

three, inter-connected, solutions should be undertaken if leaders and practitioners are to 

develop effective strategies and interventions to overcome the impact of poverty on 

educational achievement.  Adapted to the specific context of EY education, the following 

should be the basis of successful strategies: 

 

9

16 Welsh Government (2013) Pupil Deprivation Grant, Short guidance for practitioners. Cardiff: Welsh Government.
17 Egan, D. Saunders, D., Swaffield (2014) Making Effective Use of the Pupil Deprivation Grant.  University of Wales, Trinity St David/ University of Wales; Grigg, R., 
Egan, D., McConnon, L. and Swaffield, L. (2014) The Good News… What Schools in Wales are doing to reduce the impact of poverty on pupils’ achievement. University 
of Wales/University of Wales Trinity Saint David

Building positive home-school relationships 

through family engagement

Adapting pedagogy and the curriculum

Strategic planning and leadership

Building positive 
home-school relationships 

through parental 
engagement

Adapting pedagogy 
and the curriculum Strategic planning and 

leadership
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SECTION 3: 
Family Engagement

Building positive home-school relationships 

through family engagement

What do we recommend?

The EYPDG should be used to promote 

family engagement and to work on increasing 

the self-esteem of both children and families. 

Effective family engagement strategies often 

include:

• Nurture groups for pupils and their 

 families;

• Learning opportunities for families;

• Parenting programmes;

• On-site multi-agency support; and

• Strong links with the local community and  

 opportunities for community-participation.

01 02 03 04 05
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Building positive home-school relationship through family engagement at
Milbrook Primary School, Bettws, Newport

Milbrook Primary School is located on the outskirts of Newport, South Wales. The school 

is situated within a Community First area with high levels of unemployment and lower 

than national average levels of qualifications. There are currently 240 children on roll 

between the ages of 3-11, with approximately 28% of children entitled to FSM.

A core value of the school is to engage and support parents and families and the wider 

community in order to close the poverty gap.  Central to the school ethos is the 

importance of nurturing children and their families within the context of the local 

community, since this will enable pupils to have the best chance of success in the future.

Collaborative work with partners and multi-agency work currently includes an onsite 

Families First Intervention Team; onsite Community led Wrap Around Care provision; 

Collaborative work with Communities First; families engaged with the FAST (Families and 

Schools Together) programme; Team Around the Cluster18  and a breakfast Club.

‘Family Thursdays’ are run by school staff and partner agencies such as Communities 

First with activities including making healthy meals and art and craft type sessions. There 

is also a weekly Family Homework Club run for families in the local library.

A bespoke Nurture Programme for targeted children and families is run in collaboration 

with Communities First (match funded).  These sessions aim to improve: 

wellbeing of both the child and family;

 attendance of targeted children;

 family engagement; and

 attainment of targeted children.

18  Multiagency collaborative work aimed at supporting vulnerable children and their families
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The school believes that engaging families begins before the onset of school life. Each 

family is visited by staff in their home environment in order to begin fostering 

relationships.  During the summer term there are weekly workshops for prospective 

Nursery and Reception families.  These are planned around informal and non-threatening 

‘Stay and Play’ type activities aimed at enabling parents to get to know each other and to 

familiarise themselves with the staff and the school. There are also a range of early 

family learning interventions which run regularly for families and children including 

‘Language and Play’ and ‘Number and Play’ which aim to equip parents with skills in a 

non-threatening or judgemental manner.

Families are also invited to sessions to learn how to support their child’s wellbeing, since 

the school believes that this also has a positive impact upon the wellbeing of parents and 

carers.

The school also runs a range of family learning opportunities for parents only. These may 

be aimed directly at equipping parents with skills to support children such as reading and 

literacy workshops and also opportunities for parents to engage in a range of activities on 

a bespoke basis aimed specifically at raising their own self esteem. Recent courses have 

included cake decorating and flower arranging. Deeper parental involvement is further 

encouraged through accredited parent learning and the School Parent Council.

The impact of this provision has seen improvements in:

 

 family engagement – from less than 40% to over 90%- including parents now 

 training to work with children to support literacy and numeracy skills;

 pupil attendance with whole- school attendance rising by almost 2%, individual 

 improvements of as much as 50% and the number of pupils attaining 100% 

 attendance rising from less than 10 pupils to over 84 pupils;

 improved learning outcomes for pupils whose families engage regularly; 

 wellbeing with pupils moving from red to green on the ‘Pupils Attitudes to School   

 and Self’ (PASS) and Boxall profiles; and

 pupil numbers – in 2007 the school was undersubscribed but there is now a   

 waiting list.
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What could you do in your setting?
 employ staff to focus upon family engagement programmes;

 train existing staff on the significance of building meaningful relationships with   

 families and the wider community;

 facilitate whole school training on ‘attachment theory’ (see below);

 explore what ‘disadvantage’ means within your particular context and how you   

 might support disadvantaged families and children.

How do we know this works? 
Inspection evidence19  suggests that building meaningful home-school relationships through 

family engagement is critically important for disadvantaged children.  One researcher has 

suggested that this is because the child’s lived experience does not occur in isolation but 

rather can be viewed as part of a complex system of relationships20  with the child situated 

within the family, within the school community and then the wider community.  Each part of 

the system has a role to play in shaping the future life chances of children.

Child

Family

School

Wider Community

19 Estyn, (2012) Effective practice in tackling poverty and disadvantage in schools. Cardiff: ESTYN.
20 Bronfenbrenner, U. (1979) The Ecology of Human Development. Experiments by Nature and Design. Harvard College.
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Research21  also suggests that a pivotal factor in early child development is the 

forming of secure attachments with adults that are set within warm and supportive 

relationships.  These early relationships (initially with parents, carers and siblings), 

impact upon the social, emotional and cognitive development of the young child.22   

This is known as ‘attachment theory’.

For many young children this will often include relationships with adults from outside of the 

family who work within EY settings.23   This is significant because when children feel that 

they are valued and supported within warm and caring learning environments there is an 

increase in their sense of well-being. This is essential for all young children but is particularly 

important for children living in poverty and LAC.

Researchers have outlined the principle characteristics of relationships which nurture and 

support the development of young children.  They have suggested that adults need to:

• be sensitive and responsive to the child’s needs;

• be able to develop respectful relationships with children; and

• recognise and understand that secure attachments are essential for wellbeing.24 

These characteristics have implications for practice and need to be recognised within 

settings where young children spend time.   There are implications for the training of staff 

who will need a secure knowledge of child development including training on attachment 

theory.  

21 Trevarthen, C.; Barr, L.; Dunlop, A.; Gjersoe, N., Marvick, H.  & Stephen, C.  (2003)  Meeting the Needs of Children from Birth to Three.  Edinburgh: Scottish Executive.
22 Gerhardt, S. (2004) Love Matters: How Affection Shapes A Baby’s Brain. London: Brunner Routledge.
23  Melhuish, E., Belsky, J., MacPherson, K and Cullis, A.  (2004) The quality of group childcare settings used by 3-4 year old children in Sure Start Local Programme 
areas and the relationship with child outcomes. London: Department of Education; Dalli, C., White, E.J., Rockel, J., Duhn, I., (2011). Quality early childhood education 
for under-two-year-olds: What should it look like? A literature review. Report to the Ministry of Education. Ministry of Education: New Zealand; Mathers, S., Eisenstadt, 
N., Sylva, K., Soukakou, E., Katharina Ereky-Stevens., K. (2014). Sound Foundations:  A Review of the Research Evidence on Quality of Early Childhood Education and 
Care for Children Under Three Implications for Policy and Practice. University of Oxford/Sutton Trust.
24 Dalli, C., White, E.J., Rockel, J., Duhn, I., (2011). Quality early childhood education for under-two-year-olds: What should it look like? A literature review. Report to the 
Ministry of Education. Ministry of Education: New Zealand.
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Parents living in poverty generally have far fewer qualifications than their more affluent peers 

and are often deemed ‘hard to reach.25 Their own memories of school life may be perceived 

negatively and they can often feel stigmatised. As a consequence they may question their 

role in supporting the learning of their child and be reluctant to fully engage with the 

educational process.

This makes the EY a vital time for fostering positive home- school relationships because 

these will:

• impact directly upon children in terms of wellbeing and a sense of belonging; and

• increase the likelihood that parents will sustain their commitment to the child’s 

 education.

Bespoke projects to 

meet the needs of 

parents

Welcoming School

Accessible and 
friendly staff

Welcoming learning 
environment Parents as 

co-ordinators

Adult projects and 
curriculum projects to 
upskill parents

Valued for knowledge
Dialogue
Frequent 
communication
Positive messages 
about children
Active involvement in 
school life

Supporting EYPDG
children and their families

25 Barnes, J., MacPherson, K. & Senior, R. (2006). Factors influencing the acceptance of volunteer home visiting support offered to families with new babies. Child and 
Family Social Work. 11, pp.107-117.
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SECTION 4: Pedagogy and Curriculum

What do we recommend?

In terms of pedagogy and the curriculum for PDG children, Estyn suggests that effective 

settings will have strategies in place to:

• Listen to and act upon ‘pupil voice’ in relation to the curriculum;

• Adapt the curriculum to meet the needs (and interests) of disadvantaged pupils;

• Improve the social and emotional skills of disadvantaged pupils;

• Provide enriching experiences for disadvantaged children including a variety of 

 extra-curricular activities and trips; and

• Focus on improving disadvantaged pupils’ literacy and learning skills.26 

01 02 03 04 05

26 ESTYN, (2012) Effective practice in tackling poverty and disadvantage in schools. Cardiff: ESTYN. http://www.estyn.gov.uk/english/docViewer/259977.9/effective-prac-
tice-in-tacklingpoverty-and-disadvantage-in-schools-november-2012/?navmap=30,163
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Pupil Voice
Capturing Pupil Voice at St Philip Evans Primary School, Cardiff

St Philip Evans is a Voluntary Aided Catholic Primary School in Llanederyn, Cardiff.  At 

the time of their last inspection (2013) 26% of pupils were eligible for free school meals 

and 43% were on the EAL register.

The school was commended as follows by Estyn for its practice in capturing pupil voice:

“In all classes, pupils have a considerable influence on what and how they learn. Their 

ideas and opinions are given great prominence, particularly in setting and agreeing 

success criteria in lessons. The impact of the school’s development of ‘pupil voice’ 

initiatives is considerable in promoting pupils’ confidence, enjoyment of school and their 

enthusiasm for learning. In the Foundation Phase, pupils contribute ideas for activities 

linked to the class topic. These are often included in the following week’s programme. 

The activity’s success is evaluated by staff and the class so the pupils know that their 

suggestions are important.”

Within Foundation Phase classrooms each session begins by staff asking children:

• what they know?;

• what they would like to learn?; and

• any specific questions they may have in relation to the chosen topic?

Children are also given weekly opportunities during Friday planning meeting to contribute 

their ideas for activities for the following week. Pupils are encouraged to discuss their 

ideas with talk partners and present their ideas to the rest of the class. Foundation Phase 

children also plan their own theme day at the end of every topic and are encouraged to 

share ideas in relation to role play areas within their classrooms. 

Since introducing strategies to enhance pupil voice, attendance levels at the school 

have improved and children are excited about being at school.  Attainment in PSE has 

improved and in 2013 over a third of children received an outcome 6 at the end of the 

Foundation Phase.
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Pupil voice could be developed in your setting through:

• undertaking professional learning for staff to develop effective Foundation Phase 

 pedagogy, including the different roles that practitioners might assume at different  

 times;

• facilitating collaborative work  with a focus on recognising, noting and then planning 

 learning opportunities which are responsive to children’s voices, interests and 

 questions;

• sharing good practice within the setting based on observations of practice with 

 Foundation Phase children;

• sharing good practice between settings through visits and collaborative work;

• exploring strategies for improving social and emotional skills of disadvantaged pupils.

      

Provide enriching 
experiences for 
disadvantaged children at 
Ysgol y Castell Primary 
School, Carmarthenshire

Ysgol Y Castell is situated in 

Kidwelly, Carmarthenshire. The 

school caters for pupils between 

three and eleven years of age and 

at the time of their last inspection 

there were 268 pupils on roll, 

 organised into 11 classes.

Approximately 23% of pupils were 

entitled to free school meals, with 

20% of pupils identified as having 

additional learning needs. 

Social and cultural experiences
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A central aim of the school is to tackle poverty through raising the aspirations of e-FSM 

children and families.  This includes providing enriching opportunities for pupils which they 

may not normally experience such as school clubs, residential trips, and travel overseas.

The school has many links with other countries, which it utilises to teach 

pupils about cultural differences and the wider world. Pupils visit St Jacut de la Mer 

annually as part of the Kidwelly twinning project.  As this is a ‘twinned’ opportunity it is 

heavily financially subsidised.   On these occasions, the school positively discriminates; 

identifying children who they believe would benefit the most from these experiences. This 

will often include e-FSM children.

Children learn French in preparation for their visit, and enjoy a variety of different cultural 

experiences during their time abroad. As a result, they have a good first-hand 

understanding of the difference between Welsh and French culture. Whilst in France, 

children go to school and meet local children; they go to the market and try different 

foods.

Teachers from the school also regularly host visitors from Ysgol Y Castell’s partner 

schools from around the world, such as in Lesotho. Teachers’ visits to other countries, for 

example as part of link projects, have a very positive impact on pupils’ cultural awareness 

and global citizenship.
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Providing social experiences for families at Miskin Primary School, Rhondda 

Cynon Taf27 .

FAST (Families and Schools Together) is an 8 week early intervention programme 

for children aged 3-5 years old and their families (including siblings). 

The programme aims to support families by:

• encouraging good behaviour and positive attitudes to school and learning;

• helping parents get more involved in their child’s education, so they can 

 support learning and development at home;

• encouraging stronger bonds between parents and their children; and

• supporting stronger bonds with the school, other parents and the wider 

 community. 

Families of primary school children are invited to attend 8 weekly sessions, each 

lasting two and a half hours, along with their children.  There are sessions when 

families are supported in working with their children and where the adults spend 

time together as a group. Each week one of the families is also supported in 

preparing dinner for the rest of the FAST families, who then spend time sharing a 

meal in their family groups.

27 www.familiesandschoolstogether.com
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At Miskin Primary School there was a 92% retention rate during the programme and 

participating parents were very positive, with comments including ‘ It was the best 

thing I’ve ever done.’ The project also empowered parents to believe that they could 

support their children more effectively at home. As a direct result of FAST, two families 

have been supported by Team Around the Family.

Other improvements reported by parents and teachers included :

• a 33% increase in involvement with the school PTA;

• a reported 53% decrease in parental difficulties experienced with FAST 

 children;

• a reported 31% increase in family- to- family support by those who had taken  

 part in FAST;

• a rise from 60% to 91.3% of children achieving 5+ for Personal and Social 

 Development at the end of Foundation Phase; and

• a rise to 85% attendance at Parents Evenings.

Increased social and cultural experiences for children 

could be provided in your setting by:

• facilitating trips to cultural centres such as

 museums, places of historical significance and  

 theatres; 

• forging links with schools in other areas, including  

 overseas, in order to promote cultural exchanges  

 of both staff and children.
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How do we know this works?
There is increasing acknowledgment of the 

significant role that good quality early years provision can 

play in supporting children from disadvantaged home 

learning environments in overcoming the barriers to learning 

which they may face.28 Positive and meaningful early 

educational experiences for children can have a long term 

positive outcome on their wellbeing and future success. 

Pedagogical practices based around ‘active learning’ within 

stimulating learning environments are seen as essential.29  

Opportunities for problem solving, collaboration discussions 

and individual work are also viewed as important.  Children 

should also have opportunities for both self-directed and 

teacher-directed tasks.

The research indicates that some strategies are judged to 

have more impact upon narrowing the attainment gap than 

others.30 Drawing upon evidence from both international and 

national studies the Sutton Trust propose a number of key 

learning and teaching strategies which can reduce the 

attainment gap, including:

• well thought out feedback;

• pedagogy aimed at nurturing the metacognitive   

 (self-reflective) processes of  children; and

• peer-to-peer learning.

28 Egan, D.  (2013) Poverty and Low Educational Achievement in Wales.  York: Joseph Rowntree Foundation.; 
Mathers  et al.,(2014) Sound Foundations A Review of the Research Evidence on Quality of Early Childhood 
Education and Care for Children Under Three Implications for Policy and Practice Research; Helen V. Barnes, 
and David P. Weikart. Significant Benefits: The High/Scope Perry Preschool Study Through Age 27 (High/Scope 
Press, 1993);Lawrence J. Schweinhart, (2004)The High/Scope Perry Preschool Study Through Age 40: 
Summary, Conclusions, and Frequently Asked Questions (High/Scope Press); Sylva, K., Sammons, P., 
MelhuiIsh, E. C., Siraj-Blatchford, I. & Taggart, B. (1999a) The Effective Provision of Preschool Education (EPPE) 
Project: Technical Paper 1 - An Introduction of EPPE (London: DfEE/Institute of Education, University of London).
29 Department for Children, Education, Lifelong Learning and Skills (2008) Learning and Teaching Pedagogy. 
Cardiff: Welsh Assembly Government
30 Sutton Trust Education Endowment Foundation http://educationendowmentfoundation.org.uk/toolkit/
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Research also suggests that pupil voice can be an effective means by which all of these 

practices are developed31 particularly through the Foundation Phase32 curriculum. This is 

because when their interests are recognised, children feel a sense of ownership and realise 

that their ideas, experiences and interests are valued by others.33  This validation helps chil-

dren to see themselves as competent and capable learners, positively impacting upon social 

and emotional development and levels of well-being.   Enjoyment of the learning process 

is deepened leading to increased levels of motivation and engagement. These points are 

important for all children but particularly so for EYPDG children. 

Of course, pupil voice should only be one strategy that is used. Research also establishes 

that more ‘teacher-directed’ approaches are particularly effective in diminishing gaps for chil-

dren who come from disadvantaged backgrounds.34 The range of approaches which should 

be used with young children should, therefore, include in total those set out in the diagram 

below.35

Problem solving and
thinking skills

Strategies which aim at 
capturing ‘pupil voice.’ 

Meaningful
 feedback

Peer-to-peer 
interactions

Teacher directed 
activities with a targeted 
focus upon numeracy 
and literacy attainment

31 Katz, L.G. (1993) Dispositions as educational goals. ERIC EDO-PS-93-10. Online: http://ceep.crc.uiuc. edu/eecearchive/digests/1993/katzdi93.html.
32 Department for Children, Education, Lifelong Learning and Skills (2008) Learning and Teaching Pedagogy. Cardiff: Welsh Assembly Government.
33 Palailologou, I. (2013) ‘Do we hear what children want to say?’ Ethical praxis when choosing research tools which children under five. Early Child Development and 
Care.  184 (5), pp. 689-705.
34 Maynard, T., Taylor, C., Waldron, S., Rhys, M., Smith, R., Power, S., Clement, J. (2012) Evaluating the Foundation Phase: Policy Logic Model and Programme Theory 
[online]. Cardiff: Welsh Institute of Social & Economic Research, Data & Methods (WISERD)
35 Chicken, S. (2014) ‘Words are bandied about but what do they mean?’ An exploration of the meaning of the pedagogical term “project” in historical and contemporary 
contexts. Unpublished PhD thesis. UWE, Bristol. http://eprints.uwe.ac.uk/25190/

Pedagogical 
approaches with 

impact



SECTION 5: Strategic Planning and    
    Leadership

What do we recommend?

Schools and settings need to have in place appropriate plans, supported by leaders, which:

• improve the attendance, punctuality and behaviour of children from disadvantaged  

 backgrounds;

• develop whole school expertise through the training of staff to meet the particular  

 needs of disadvantaged pupils; and

• use and analyse data to effectively track and plan for and target the progress of dis 

 advantaged pupils.

To achieve this within your setting you might consider how best to:

• deploy staff, including Teaching Assistants (TAs);

• ensure that EYPDG children and families are ‘school ready’;

• monitor and evaluate the use of EYPDG; and

• look for opportunities to work with other settings, programmes and agencies

01 02 03 04 05
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Effective use of Teaching Assistants (TAs) through targeted interventions at 

Herbert Thompson Primary School, Cardiff. 

At Herbert Thompson Primary School Ely, Cardiff, approximately half of the children 

receive free school meals and 45% of children have been identified as having additional 

learning needs.

The school has a range of strategies in place for systematically tracking pupils in order 

to monitor progress.  Subsequent provision is planned and amended in order to meet 

the developing needs of both individual groups of learners.  During ‘Learning Reviews,’ 

the data of all children is also analysed and discussed by a team of staff including class 

teachers, the Inclusion Leader and the Headteacher.  Staff work collaboratively with 

relevant outside agencies in order to complete any referrals needed. 

This data is also used to plan for Intervention Groups.  The school highly values the role 

that the dedicated team of TAs have in plugging the attainment gap of children.   TAs are 

recognised and nurtured and intervention programmes are subsequently matched to staff 

areas of interests.  As a result they feel a sense of ‘ownership’ in relation to their 

intervention programmes. Ongoing training opportunities for TAs is central and this 

training aims to develop the skills to specialise in chosen areas of intervention.

Half termly   ‘Mini Learning Reviews’ are used as a robust method of tightly tracking the 

impact of each intervention.  The TAs are closely involved with this process and input data 

for each pupil within their group.   They raise concerns in relation to lack of progress and 

outline any potential areas of difficulty for children.  This information is shared with both 

the Literacy Leader and Inclusion Leader and provision is constantly modified to ensure 

that they meet the needs of identified children.  All intervention programmes are evaluated 

by the Management Team at least termly.

The impact of this work is clear. Whilst many children come from disadvantaged home 

environments and on school entry assessments are often very poor, Key Stage 2 

attainment has continued to improve with results being better than the family of schools, 

the local authority and Wales averages. Pupils who are eligible for free school meals 

perform at the same level as those who are not eligible.

Staff Deployment and Teaching Assistants
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What could you do in your setting?

EYPDG funding could be allocated within your setting to develop TAs so that:

• the class teacher can be freed up to work with EYPDG children;

• they can undertake formative assessments of children;

• they can undertake targeted interventions which are measurable in terms of impact  

 and focus upon the needs of specific EYPDG children;

• they can both support children whilst also developing their independence.

How do we know this works?

The effective deployment of TAs is important to success.  Ofsted have highlighted the use of 

TAs funded through the Pupil Premium in England.36  Whilst the rationale for this is 

understandable, recent research3738  has indicated that the overuse of classroom assistants 

can actually be counterproductive and that the more additional support a pupil may receive 

from a teaching assistant, the less progress they are likely to make.

36 Ofsted (2012) The Pupil Premium. How schools are using the Pupil Premium funding to raise achievement for disadvantaged pupils. Ofsted (2013) The Pupil 
Premium: how schools are spending the funding successfully to maximise achievement.
37 Higgins. S, Kokotsaki. D, & Coe. R (2011) Toolkit of Strategies to Improve Learning. The Sutton Trust.  CEM Centre & Durham University.
38 Blatchford, P, Russell, A & Webster, R, (2012), Reassessing the impact of teaching assistants: how research challenges practice and policy.  Abingdon, Routledge
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This may be because children can become over reliant on the support of adults within the 

classroom.   Further, in situations where children spend the majority of time with teaching 

assistants, they spend less time with the class teacher who is more qualified to meet their 

developing needs.39 

The effects of peer-to-peer influence may also be experienced here if children who are in 

need of extra support are always placed within the same group, since they may become 

stigmatized by the other children within their class.

At the same time recent research by the Education Endowment Foundation (EEF)40  has 

argued that the deployment of teaching assistants can have a positive impact upon 

attainment in literacy and numeracy when specific children are targeted in specific areas of 

learning and when pupils are engaged in small group structured interventions.

The Sutton Trust have recommended that teacher assistants can be effective in plugging the 

attainment gap when utilised well.  They suggest that the effective deployment of TAs needs 

to be considered under three broad areas.

39 Sylva, K., Melhuish, E., Sammons, P., Siraj-Blatchford, I. and Taggart, B (2004) The Effective Provision of Pre-school Education (EPPE) Project: Final Report. 
Nottingham: DfES Publications
40 Sharples, J; Webster, R and Blatchford, P. (2015) Making Best Use of Teaching Assistants Guidance Report – March 2015. Education Endowment Foundation.

TAs in everyday classroom 
based teaching

TAs in delivering Interventions 
outside of the classroom

1.TAs should supplement the teacher

2.TAs should help pupils develop 
independent learning skills and manage 

their own learning.

3.TAs should be trained 
appropriately to understand their role 

in the classroom.

Explicit links need to be made 
between learning from 

classroom based teaching and 
learning from intervention 

programmes.

1.TAs should deliver high quality one to 
one or small group  structured 

interventions.

2.Evidence based interventions need to be 
adopted to support TAs in their small group 

and one to one interventions.
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School Readiness and transition periods

What do we recommend?
In terms of school readiness and transition periods, settings should:

• reflect upon the effectiveness of their current transition arrangements; and
• consider what they understand by the term ‘school readiness’ and how they might  
 support children and families in being ‘school ready’.

Important transition points occur for young children and their families when they move from 

one setting to another such as from a pre-school setting into a nursery classroom.  These 

times can be challenging for all children but possibly more so for families living in poverty 

who may feel particularly vulnerable.

Arrangements both within and between settings need to be carefully considered to ensure 

that the process of transition can be as smooth as possible and that the needs of both 

children and families are considered.4142    Collaboration should occur between different 

agencies working with the family and also between the school/setting and family.  

Transition periods can also be linked to the idea of ‘school readiness.’ Over the past two 

decades there has been an increasing emphasis upon the ‘readiness,’ of children as they 

start their school life. At the same time there is some debate in relation to how ‘school 

readiness’ might be defined.43 

Whilst a number of interpretations focus on children’s cognitive attainment (the ability to 

recognise numbers and letters for example), other interpretations emphasise social and 

emotional development.  An alternative view is to consider both the social and cognitive skills 

deemed necessary at the start of school life.44 

Children who are ‘school ready’ are likely to: 
•  have strong social skills;
•  cope emotionally with being separated from their parents;
•  be relatively independent in their own personal care (e.g. toileting); and

 display curiosity about the world and a desire to learn.45

•  41 Welsh Government (2014) Flying Start Transition Guidance.  Cardiff: Welsh Government.
42 Welsh Government (2014) Flying Start Transition Guidance.  Cardiff: Welsh Government.
43 School Readiness: a critical review of perspectives and evidence David Whitebread and Sue Bingham, University of Cambridge A short summary of this Occasional 
Paper from TACTYC (Association for the Professional Development of Early Years Educators) for 5x5x5=creativity colleagues; PAECY (2013)What Does  “school ready ” 
really mean? A research report from Professional Association for Childcare and Early Years.
44 Allen, G (2011) Early Intervention: The Next Steps. HMG
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What could you do in your setting?

EYPDG funding could be allocated within your setting to:

• support staff training in relation to transition periods;

• support staff training in relation to understating ‘school readiness’; 

• support the child and family as a unit so that they are more 'ready to engage' with the  

 educational provision available;46  

• support parental programmes aimed at improving the quality of the home learning  

 environment (HLE).

How do we know this works?

Research suggests that transitions into school life may be challenging for some EYPDG 

children who may lack both the social and cognitive skills but it may also be a difficult time 

for their families who might find these times particularly daunting.  Notions of ‘school 

readiness’ also need, therefore, to consider the child within the context of a family rather 

than in isolation.47 

This would necessitate a focus upon the needs of both children and families underpinned by 

an ethos of co-operative collaboration aimed at ensuring smooth transitions (see for 

example the Milbrook Case Study). School readiness then might be considered in terms of 

being ‘ready to engage’ on behalf of both the child and their families.  A child whose provider 

is in receipt of the EYPDG, may not be ready to engage with the provision at point of entry 

for any number of reasons.

  

45 PAECY (2013) What does “School Ready” really mean?? A research report from Professional Association for Childcare and Early Years.
46 This is likely to require an individual /flexible and contextualised approach to the use of the EYPDG in terms of school readiness.
47 See for example PACEY 
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Research has also indicated that characteristics of the home learning environment (HLE) are 

the most important feature in predicting children’s later academic success.48 Where parents 

are frequently involved with activities with young children there is a positive correlation with 

intellectual and social development.  A number of significant beneficial types of activities are 

highlighted:

• learning songs and poems with parents;

• being frequently read to;

• visiting the library;

• playing games with numbers;

• opportunities for painting and drawing; and

• being taught both letters and numbers.  

Early work with families, needs to explore these areas in order to develop the quality of the 

HLE.   A recent publication in England has been produced aimed at Early Years 

Foundation Stage teachers to use with parents in order to support and promote 

understandings of effective HLE’s.49   ‘This includes sections on ‘what can I expect’, ‘the 

child’s voice’ – and ‘next steps’ for development.  This is potentially a very powerful tool to 

support the development of HLE/ effective home-school liaison that support children’s 

development. 

It would be useful for maintained and non- maintained settings in Wales to produce a similar 

document adapted for their particular contexts including the specific needs of e-FSM children 

and their families.

Opportunities for joint work

What do we recommend?

Settings should:

• forge collaborative relationships with other programmes and agencies including 

 Flying Start, Communities First, Families First and the Youth Service. 

48 Siraj-Blatchford, I (2010) ‘Learning in the home and at school: how working class children ‘succeed against the odds’’, British Educational Research Journal, 36: 3, pp. 
463 — 482.  Siraj-Blatchford, I. (2004) Educational disadvantage in the early years: How do we overcome it? Some lessons from research, European Early Childhood 
Education Research Journal. 12:2,, pp.5-20
49 http://www.foundationyears.org.uk/2015/03/what-to-expect-when-a-parents-guide/
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Collaboration between maintained and non-maintained provision at Cylch Meithrin 

Y Llys and Ysgol Y Llys, Prestatyn.

Cylch Meithrin Y Llys is located on the site of Ysgol y Llys in Prestatyn, in a Flying Start 

area which is a recognised area of deprivation. They are open for 6 hours a day, between 

8:45 and 14:45. The Cylch Meithrin is a 3 year old education provider and provides care 

for Flying Start children.

 

The Head teacher of the school is very supportive of the Cylch Meithrin and the Cylch 

is included and participates in many of schools’ extra-curricular activities, including the 

school’s end of term concert and Christmas Fair.  When the school arranges activities for 

new parents evening, the Cylch Meithrin leader also attends to promote the work of the 

provision to parents.

 

There is a close working relationship between the Cylch and the school. The school’s 

nursery teacher works closely with the leader and staff of the Cylch, and supports them 

with aspects of planning the Foundation Phase. As a result, the school is aware of the 

themes of the Cylch and the Cylch is aware of the themes used by the school. The 

outside area of the Cylch is set alongside the schools’ nursery class promoting 

collaborative working and facilitating an easier transition for the children from the Cylch to 

the school.

 

The Cylch Meithrin provides wraparound care for children who attend the school on a 

part-time basis. This promotes a clear connection between the education the children 

receive in the nursery class and the care they receive in the Cylch Meithrin. 

There are also strong links between the Cylch Ti a Fi (parent and toddler group), the 

Cylch Meithrin and the school.  For example, the Cylch Ti a Fi is held weekly within the 

school. The Leader of the Cylch Meithrin is also the Leader of the Cylch Ti a Fi, which 

helps to ensure continuity.    

 

.
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The strong links and highly effective working relationship that has developed between the 

school staff and the Cylch Meithrin staff informs parents of the progression through the 

various stages of early education.  Holding the Cylch Ti a Fi within the school premises, 

and the strong working relationships which have been established between the Cylch 

staff and school staff also facilitates smooth transitions for both children and their families 

they move between the different provisions.

Collaboration between settings and other organisations at Baden Powell Primary 

School, Cardiff.

Baden Powell Primary School is situated in Cardiff within a Communities First area. It is 

placed in the lowest 2.9% of most deprived areas, the lowest 1.2% of qualification levels 

and the lowest 2.5% income bracket. There are 420 children on roll, with approximately 

42% receiving free school meals and with 20 different languages spoken.

Baden Powell Primary has adopted a phased approach to overcoming the barriers of 

engaging parents in the life of the school and supporting parents to become participants 

in their child’s education.  This phased approach has widened to encompass 5 local 

schools all receiving support from Baden Powell to deliver a similar service. Fundamental 

to this phased approach has been the employment of a Parental Engagement Teacher, 

match funded by Communities First.  The model has been used by the 5 schools and 

is also used as an example of good practice across the Central South Consortia. The 5 

schools employ the Baden Powell Engagement Teacher using Community First’s PDG 

match funding programme. In turn, she provides targeted support for practitioners and is 

able to share expertise, training and information to ensure equal access for families within 

the community. The role has helped to develop community cohesion and increased com-

munity participation of the families across the cluster. 

The impact of these developments include parents gaining qualifications, increased 

parental participation and support for children’s learning and raised attendance levels. 

There is also greater staff understanding of the difficulties children from socially and 

economically deprived families face. 
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Collaborative use of data  with  Flying Start at Maes-y-Morfa Primary School, 

Carmarthenshire

Maes Y Morfa Primary School in Llanelli in an area of significant social deprivation.  The 

school has forged close links with the local Flying Start provision and for the past four 

years they have shared data enabling the tracking of progress of pupils who have had 

pre-school Flying Start Provision. 84 % of current pupils have been identified as having 

had some type of intervention before starting school. This information provides the school 

with the rationale for organising the school’s resources and responses to the issues which 

have previously been identified. 

The school also works with the Flying Start team to identify children who are deemed in 

need of particular early interventions. This data also informs how the school works with 

other multiagency partners and helps to identify and then support and engage particular 

families. School internal measures and Foundation Phase Outcome Indicators and Core 

Subject Indicators are also used to track how well Flying Start Children achieve in the 

curriculum.

The school also works closely with the Flying Start team in many areas including 

Safeguarding matters:  For example, there have been several complex safeguarding 

cases in recent years and collaborative work between both Flying Start and the school 

has been an invaluable and important bridge for vulnerable families and their children 

during their transition into school life. 

Ongoing meaningful collaboration between the school and the Flying Start team means 

that pupils and their families are usually ready to engage and to access the curriculum. 

They are ready to and eager to learn.
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What could you do in your setting?
EYPDG funding could be allocated to:

• develop collaborative working with other schools and settings; and

• develop collaborative working with Flying Start, Families First, Communities First   

and other programmes and other agencies.

How Do We Know This Works?

In line with the research and diagram set out on page 12, mutually respectful relationships 

between home-school and the wider community are viewed as essential for all children but 

particularly for children who come from disadvantaged backgrounds.50   As we have argued 

the child cannot be viewed in isolation but needs to be considered as part of a wider context.  

Research has indicated that where there is collaboration between different agencies, 

children and families are more likely to have improved life chances.5152  This is also 

demonstrated by some of the case studies within this section.  Where agencies work well 

together families are far more likely to be supported appropriately in both recognising and 

meeting the needs of their children.

Monitoring and evaluation of the EYPDG
In order to monitor the impact of the grant, there will need to be robust systems in place for 

tracking the progress of EYPDG/PDG children. This is likely to occur at the level of:

• individual children;

• school; and

• Local Authority/Consortia.

In order to measure the impact of the EYPDG there would need to be systems in place to 

establish a school entry baseline so that the progress of children could be monitored and 

tracked systematically and at regular planned intervals. At the present time a national 

Baseline Assessment used for all 3-5 year olds is still being developed by the Welsh 

Government. As a consequence, assessment on school entry is variable across Wales; 

whilst some settings may have developed their own procedures; in other cases consortia 

may have systems in place.

50 Institute of Public Care (2011) Families First Research Review: Integrated processes & models of delivery. Oxford Brooks University.
51 Institute of Public Care (2011) Families First Research Review: Integrated processes & models of delivery. Oxford Brooks University.
52 Welsh Government (2014) Flying Start Transition Guidance.  Cardiff: Welsh Government.
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Use of data  within a Non maintained setting53 : Little Inspirations Day 
Nursery, Rhondda Cynon Taff 

Little Inspirations is registered to take up to 80 children aged from six weeks to five years, 

including funded places for three year olds.   Within this setting all children are observed 

regularly through fortnightly observations.  During these times practitioners note the pro-

gress of children across focused tasks and continuous and enhanced provision. 

Practitioners use this information as a basis for collaborative discussion aimed at 

informing planning the ‘next steps’ for children.

Children are tracked from the start of their Nursery lives after the completion of an on 

entry Baseline Assessment.  Children’s progress is subsequently tracked systematically 

at regular planned intervals on a skills tracker.  Each child has an Individual Profile which 

records both informal and formal types of assessments.  Termly reports are sent out to 

families outlining the progress of children.

From 2014 ESTYN school inspectors have judged how the needs of PDG children are 

identified, planned for and met. School Development Plans which outline the priorities of 

schools should also justify decisions made in relation to the spending of the EYPDG funding 

stream.  It is also necessary for schools to publish online their PDG allocation and to outline 

how they have used the grant and further to report on its impact.

At consortia level there is a requirement to measure impact against outcomes in consortia 

reports for the 2014-15 year of PDG funding; schools within consortia should demonstrate:

• progress in the achievement of e-FSM pupils over a 3 year period;

• progress in attainment of LAC over a 3 year period;

• improvement in levels of Attendance for e-FSM children; and

• improvement in levels of Attendance for LAC learners.54 

Consortia System leaders need to monitor how the PDG and EYPDG are utilised within 

schools and to highlight and share good practice. 
53 Tracking_progression_through_robust_assessment.pdf check ref
54 Pugh, B. (2013)   Pupil Deprivation Grant, Pupil Deprivation Conference, Parc Y Scarlets, July 2013.http://www.erw.org.uk/pupil-deprivation-conference/
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